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- Our Mission: Dismantling systemic racism in 

learning settings and closing opportunity 

gaps so that all children thrive.

- Our Work: Research - Policy - Practice

- Our Issues: Racial equity, discipline, 

disability and inclusion, health equity, dual 

language learners, tribal 





X Cutting Themes - What We Know



X Cutting Themes - What We Recommend
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⮚ Corporal 
Punishment 

⮚ Expulsion

⮚ Suspension  

⮚ Seclusion

⮚ Restraint



What We Know
✔ It starts early, it happens often, and its 

disproportionate. 

✔ Rates in preschool dropped sharply 

between 2016-17 and 2017-18, but racial 

disparities remained. 

✔ Small research base indicates that it occurs 

in infant/toddler child care, and at higher 

rates than in preschool or K-12.  

✔ No evidence that it works.

✔ Abundant evidence that it has negative 

effects.

✔ Rates and disparities vary between and within state 

lines & across systems 

✔Driven by bias (no evidence Black children 

have worse behavior); inadequate training, 

misguided policies, poor working conditions, lack 

of supportive resources & school climate

✔Handful of interventions decrease exclusionary 

discipline, very few shown to reduce disparity 

✔ Largely unregulated federally

✔ Large influx of state and community-level policy 

development since 2014, but quality of policies 

vary
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▪ 70,833 children were physically or restrained in 

a single school year 

▪ A 2009 Government Accountability Office 

investigation found that a 4-year-old girl, who was 

restrained to a wooden chair with leather straps 

to resemble an electric chair, was later diagnosed 

with post traumatic stress disorder. The catalyst 

for the restraint was “uncooperative behavior.”

▪ 19 states have no limits on restraint of 

children, and 12 states have no limits for restraint 

of CWD. 
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Restraint



• 27,538 children were secluded in the 2017-

18 school year

• Children with disabilities are vastly over-

represented. 

• An elementary-school aged boy with a learning 

disability was locked into a seclusion room 75x
over a 6-month period for multiple hours at a 

time. The reasons cited for the seclusion 

included whistling, slouching, and hand 

waving. - 2009 GAO Investigation
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Seclusion



Seclusion Policy



It is legal in private school settings in every state in the country except New 

Jersey & Iowa. 



Black Latino White Asian AI/AN 2+ Races Hawaiian

/PI 

Enrollment 9% 26% 57% 3% 1% 5% <1%

Suspension 15% 34% 42% 1% 2% 6% <1%

Expulsion 16% 16% 55% 0% 6% 6% 0

Restraint 15% 22% 54% 0% 1% 7% 0

Seclusion 13% 16% 52% 1% 0% 19% 0

Rhode Island K-12 Discipline by Race 

2017-18 Federal CRDC





➔ Restrict the use of public funds by 

programs, districts, or schools that 

engage in harsh and inappropriate 

discipline. 

➔ Set an appropriate minimum age for 

criminal liability, no younger than 14.

➔ Build & expand data infrastructure to 

collect disaggregated data on equity 

indicators, starting in 

infancy/toddlerhood through K-12. 

➔ Sharpen focus on bias and anti-racism work 

in coaching infrastructure and PD systems. 

➔ Incorporate discipline indicators into QRIS: 

◆ Required anti-racism training

◆ Equitable access to SEL

◆ Policies that eliminate harsh discipline 

◆ Collecting, analyzing, and using 

disaggregated data for CQI, policy reform, 

and PD. 
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Digging Deeper- State Recommendations 







✔Children of color over-
represented in K-12 SPED; 
under-represented in EI & 
preschool special education. 

✔Research + law support 
inclusion

✔Inclusion of CWD, especially 
preschoolers, has not increased 
in decades 

✔Preschool: Less than 50% 
included. Varies by age, minor 
differences by race.

✔K-12: Latino, Black & AAPI 
children spend the least amount 
of time in gen ed settings

✔Race x Disability: Black 
children served under ID + ED 
categories = half of all Black 
CWD. Incidence vs. 
documentation of disability. 

✔Disability category associated 
with inclusion: Children w/ 
multiple disabilities, ID, ED, 
ASD, & deaf/blindness 
included less

✔Inclusion right + effective:
academically, social-
emotionally for children w/ 
and w/o disabilities

✔No “bad candidate” for 
inclusion

What We Know
✔ Rates vary across & within 

states

✔ Barriers: 

✔Ableism

✔ Lack of teacher prep, 
skills, & efficacy 

✔ Perceived policy & 
financial barriers

✔Uncoordinated systems 

✔ Lack of oversight & 
accountability

✔ Lack of will to change 
status quo.







There is no correlation 
between states’ public 
Pre-K access and the 
% of CWD receiving 
services in inclusive 
settings. 



Rhode Island



Statewide, 52% of children 

receive preschool special 

education services in 

inclusive settings, slightly 

higher than national average. 

Wide variability locally, 

ranging from 22% to 100%. 

Of the “Core Cities”, 

Woonsocket has the lowest 

level of inclusion by over 30 

percentage points. 



Individuals with Disabilities 
Education Act  

✔Federal law has mandated free and appropriate 
public education in the least restrictive environment 
for CWD for 4+ decades. 

✔IDEA presumes that the 1st placement option 
considered is the regular classroom a child would 
attend if they did not have a disability.

✔U.S. Department of Education monitors states for 
compliance, but does not include preschool 
indicators – including LRE- in state determinations. 

✔Federal government has never “full funded” IDEA. 
Programs for all ages are severely underfunded. 









✔ 0-8 DLLs: 11 million or 32% 
of children under 8 y/o

✔ Most are U.S. citizens, 
identify as Latino/a, and 
speak Spanish

✔ ELs: 4.9 million or 9.6% of 
the total K–12 population; 
larger numbers in early 
grades

✔ Major data gaps exist

✔ Diverse by every measure 

✔ DLLs have cultural, 
linguistic, & cognitive 
strengths, including 
cognitive advantages 
associated with bilingualism
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What We Know
✔ DLLs & ELs do better in high-

quality DL or bilingual models, 
compared to English dominant 
models 

✔ Limited data show that ELs 
may be under-represented in 
dual language models

✔ Segregated learning is harmful 
and ineffective

✔ Major gaps exist in child and 
global classroom quality 
assessments 

✔ Policies and standards vary 
by system, state

✔ Head Start has the most 
comprehensive standards

✔ No state Pre-K program has 
comprehensive, high-quality 
standards for DLLs- 18 
have no policies specific to 
DLLs 

✔ Funding for ELs is 
insufficient. Title III has 
been stagnant & has not 
kept up with inflation or 
increase in EL population



• Infants are born with the capacity to learn an unlimited number of 
languages

• Neuroscientists have observed advantages in bilingual children, as early as 
7-months, in problem-solving, executive functioning skills, attention 
shifting, perspective-taking, and self-regulation

• Bilingual exposure = greater neural plasticity & grey matter density

• Grey matter contains most of the neurons in the brain & the brain regions 
involved in memory, emotions, speech, decision making, and other 
cognitive functions

• Switching back and forth between languages may explain it, in part
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The Bilingual Advantage 



Dual Language 
Immersion 
(DLI): Two 
languages of 
instruction, split 
across day or 
week.  

The goal is 
bilingual/ 
biliterate 
development 



DLI is Not a Reality for Most DLLs 

● Instruction across ECE is primarily in 
English

● Where the home language is used, it 
is for behavior support, which does 
not confer the same benefits

● Exposure to home language in ECE 
generally goes down as children grow 
older 

● More likely to have a provider who 
speaks home language in non-center 
settings - though, providers’ 
bilingualism does not equate to DLI 
instruction
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✔ The history of language as a tool for exclusion & “Mexican Schools” 

✔ Using national achievement data, a study found that the degree of segregation was 
the greatest predictor of disparities in achievement between EL & non-ELs
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Language, Segregation, and 
Bias

✔ Teachers have lower academic expectations for ELs that 
grew over time, but this is not the case in bilingual 
schools

✔ Bilingual teachers are more effective with DLLs

✔ Assessment bias is prevalent 

✔ In multilingual societies, the achievement gap between 
native language speakers and their peers is small or 
non-existent.



HEAD START 

• Most robust standards x system. They include: 

• Home language + English support for infants/toddlers 

• English + continued home language support in 
preschool

• Bilingual staff who speaks children’s home language if 
50%+ children share same home language

• Assessments in English + home language 

• Culturally responsive family engagement
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Child Care 
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Data is scarce. 

As of 2017, only 40% of Quality Rating and 
Improvement Systems included any indicators 
specific to DLLs.  

Even when DLL indicators were included, the 
standard of quality was often low (e.g., providing 
resources for families in home language). 



• Fewer than half of state Pre-K 
programs collect data on home 
language use (e.g., AZ, FL, NY) 

• Of those that do, 29% of 
children enrolled are DLLs. 
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State Pre-K Systems 
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Thank 

You!

https://childandfamilysuccess.asu.edu/cep/start-with-equity

https://childandfamilysuccess.asu.edu/cep/start-with-equity

